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- TO_THE TEACHER.

N

It is with pleasure that the Phoenix Area Office and the Central Office make'l

available to all Bureau of Indian Affairs- teachers the Curriculum Guide on
"Student Rights and Responsibilities: A Law [Focused Ccurriculum.” Mr. Fred
Wilson who teaches the course and(prepared the gu1de, and Mr. Noel Scott,
Superintendent of Sherman Indian High School, are to be congratulated on

their leadership in this basic aspect of ‘the lives of Amerlcan ‘Indian youth.

We believe that accompllshMents such-as are reflected in this guide are. a
credit to the high caliber of Education personnel in the Phoenlx Area. rn
partlcular and to the Bureau of Indian" Affalrs in general. .

As the guide is used, it is 1mportant to keep in mind the necessity for -
teaching Indian youth their rights and their responsibilities under. the
"Constltutlon of the United States and under their respective State and )
tribal governments. This guide, we believe is a useful tool in achlev1ng

this goal.

-nPAve Warren
) . Actlng ‘Director
. : . Office of Indian Education Programs
' Bureau of Indian Affairs
= Washington, D.C. 20245

.

. f\‘.

_ - ' - o . 'Lﬁ‘
. Raymond Sorensen ‘ o
v _ : Assistant Area Director for Educatlon
) S . Phoenix Area Offlce,
'  Bureau of Indian Affairs

' Phoenix, Arizona 85011

»E
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N FOREWORD . ™ N
. ) . . '4 / { r. ’ . n , .,. J‘ ’. 4
' L . '¢~ o ’ ) i : "\f\ 4
@he basic purpose of thls Gulde has been stated On the preulous pagebln the
letter "To the Teacher." In addltlon .to this' b purpose, ‘this- Currlchum"

. Bulletin is part of ar ‘oyerall pr ram 1nnoﬁat ofi of the Bureau Indian % .,
Affairs aimed at 1mprOV1ng'the teaching of " rlghts dnd respon51b1 ities of .
citizens  in this' country, w1th special emphasis on American Indian youth.

“ + The importance Qf Américan Indlan youth kqow1ng thelr rlgﬁts and respons;b1~

lities as citizens of the United States»/c1tizens of. states and members 0
.tribes cannot be qv r—empha51§ed. After all, 1t is_on the shoulders of

a

" today's youth that tommorrow rests. ’ f : ‘ s
. . S ' : . ed .
Recently, the-Bureau.developed and‘publisﬁsd‘Curticulum BN Jetin No. 18 ol
titled, "Guidelines for Teaching Concepts ‘of Fairness, Justice, and. Democracy: |
in BIA and. Trlbal Contract .Schoals." * The Guide ‘that follbws is more detalled
.and comprehensive diid is especially for the h1gh school tudent. It is
‘companlon to the congepts taught in the earller Guide. This Guide is v;iy
readable and whlle it was written for the teacher, there are parts of it that

"students-wall frpd 1d}ormat1ve and helpful

The scope of this Gu1de is very comprehen51ve and covers rights and respon51—?
bilities under tribal governments as well ‘as those under the Federal Consti-
tution. It is possible that a teacher may not want to teach'all uhlts -and

/ ) would want to select one or ew. The Guide dis designed 'in such a manner
that iIndividual units may be lected and developed for meeting the spec1al
needs of students in most &nY Bureau of - Indian Affalrs high school. The
Guide has admirable f1ex1b111ty in thlS respect : ‘

It is noteworthy that thé Gu1de contains two Units 'that relate spéc1f1cally
.to the legal role of American In ians in the United States. This refers

K spec1f1cally to Units #7 and #8 which are titled "The Indian Bill chnghtsm
and "Sources of Authorlty for Indian Schools and Programs Relating to -
‘American Indlans,"-respectlvely; .The teaching of these two Units alone is

-highly recommended. « \

v

Upon reading the’ Gulde, you will flnd that 1t is not overwhelmlngnln length
but truly reflects the definition of a "Guide." One is not swamped with
N references and ‘suggested act1v1t1es. .Rather, the basic -ideas and refqrences

" necessary, to the Guide are complete and comprehensive. 'The Guide is
developed in such a manner as to' depend on the individual teacher exp ing
and adapting the materlalﬁggnd suggestlons. The Guide is approprlate [ ba51c.
: S -

' After reading the Gu1de, the’ teach % and the admlnlstrator will realize that
it has implications for the entlrejéchool. The .uses of- the Guide to 1nfluence-

_ the entire school admlnlstratlon‘h e built in... That is, to-use the Guide in
its entlrety requires the ex1stence of certain overall school practlces in.

qstudent rlghts and respon51blllt1es. The Guide fits well and reflects well /;?/
. T . ‘ ‘ p L . - t
] A -
? s T o
P - - 11 Ty o
‘ : . _ < j U . ’ . -—\‘H\

.o s . . ] . ] .
’ . . - : : \e




.the administration of the school in which it-was developed and in which it
Y is taught, namely, Sherman Indian High School. Therefore, it is-hoped that
the' Guide will be useful'beyond the limitations-of the Immediate.classroom
in which it is taught. School administrators will find it interesting to

. read and. helpful to their overall school program. - - c iy
b - : . .7 S e

In closing, it should be mentioned that thefe'%reuperhaps other teachers

and administrators in Bureau of Contract Schools who would like to submit
- for consideration as a BIA Curriculum Bulletip, Guides they have developed

and found successful. You are encouraged to submit them to the Indian

Education Resources Center. for. review and evaluation. Qne of the most - p

JAmportant ch&racteristics of such Guides is that they have been tried and

tested in.ciéésrooms of American Indlan children and youth - and this is a
bagic qualify that is difficult to buy on the open market.

— . . ) . . . ¥

e B o1 vy .
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It is the intention/ff this cufriculum guide to provide the teacher and the
student with a general learnj g GXPEIIEHCG in the study of Student nghts ‘and

RESPOHSIbllltleS. « T .

\ ; : .
It is not our intenﬁ nor the intent’of this guide to produce lawyers or
~ scholars of Constitutional *Law, but to develop within the student an awareness'
and u derstand1ng of the concepts of rights at the School, State, and National
ire 1n relationship to the students Social, Economic, and Political worldl/ c\,

Thrgugh an awareness and understanding of student rights and reSpOnSlbllltl
each individual should be better equlpped to play an active useful role in

_sgciety- after leaving the high school env1ronment . F 7 e

n. addltion thlS gulde should furnish the student and he teacher a framework
nd area of llmltatlons in their approach to6 .the learpning experiences.( concern—
ing involvement in, public service, the real’world of/"politicsg," government
functions, and everyday -life of the world in whlch/ e live. Q
Learning, understandlng, 1nvolvement, and sharlng our way of life w1th
others is the‘very situation with which we are faced every day of our lives
_Reality.is sometimes hard to face, yet if we cannot understand how our lives
".relate to the governmental processes ‘around us'’, how do we change the unde-
s1rable to the desirable, the bad laws for ‘good laws, the inhumane punish- = . .
ments for more humane punishmernts, become better equlpped to play ouf. role in
society,-and seek to, reach fair and reasonable,solutlons to our prac\ffal
“'Jevery day problems that only we can solve. ) “_ﬂ- .
L N - o
Cur. school, communlty, home? dormltory llfe,\olassroom act1v1ties and every
minute of our waklng hours demands of us the responslbll;ty)to better under—
"stand not only our -rights but. the rights of others'in d moré "fair and
reasonable" manner. ‘ Because people have assumed and shouldered this respon—
Slblllty we as a nation have ex1sted for almost 200 geara w1th a slngle form
- of government that no other nation in the world has enjoyed. ; :

.
) T

We would llke to thank the Superintendent of Schools, Mr. Noel D. Scott,
Mr. Farrell Whitey of the Phoenix Area/Offlce (BIA) Coord1nator of Special

i

PrOJects and all of ‘the other wonderful people who have encouraged us to
begome. involved in the area of student rights and responsibilities, an have
;prov1ded wholehearted support in the success of th1s gu1de and program.
. l .
. , ) . . o, , : _
: 2 e . . ) S . s . .
Lt ’ v . ‘ - 7,’ } o ~

Frederlck . ‘Wilson

.- ) ‘ " Teacher, Sduial Studies < :
[} ' . ¥ Sherman Indlap High -Schoal
- , “‘ o R .
i ’ Y1V Y




' OVERVIEW
. .A e , - ~
N ' -\. , “ - A . .

This Program (Course) of Student Rights and Responsibilities (SRR) is

1 . ' ) | . :-

designed as a Semester Course to provide High School students with learning
. k) Lo - . . X

experiences in theé political/governmental and legislative process.

Through the Program Design, studentshwill_develop an awareness and an

r R P

understandlng of the concepts, pr1n01p1es, and functlons of Student nghts

- . /) .
and Respons%bllltles both w1th1n the school and community environment;

b \ R . “ .
R . . . |

Thls Program is a'mixture of 1nnovat1ve prlnted and audlo-v1sual materlals

.which have been de51gned to enable and guide the student toward a path of

pos1t1ve, actlve involvement in .his or her own socral, economlc and .

polltlcal role after leav1ng the hlgh school env1ronment.
, . : . S
. V! o ‘ . . N : , .
Through involvement in positive learning experiences such as role playing,
. At S ; o , 7
o : : - e C ' ot
jsimulatron!games, and other related activities, the student will be
: ' S T

. motivated 'o.achieve at a higher ievel academicaliy'in theﬂsocial studies

afea .

LA : “ . - <

-



T ‘ " OBJECTIWES

~ . ‘ ! e “.

Upon cd)n{letion of this grourse the student will have gained new useable 7*

" R T : ’ .
knowledge in Zﬁa\ifgg of Stﬁéen- Rights and Responsibiljties oth in khe
school and community environment.) ~, . @/ « . ' .

o . T -, ’ - Lo ) \ . . \ . ’ e ~
‘. Upon comp;étion of this course the student will have gained skills in the,
// : « ra . ) e }‘_/ \

]

area of communication-and civic responsilfility that can be applied to 'tpeir ‘

a

ii_fe_in his or her own role as.a citizen éf theé community in "‘)-*

—r—

y

-

évéry”day
» ~ -

]

whi h' they Five, their home ‘state, and the United States of America-.
S

/- o - . Ny _ _

/’I%e student will gain knoyleége of his_or heéiZlnstitut{onalw}ighés‘tha£ cép :
// | be appTZi:e'd in é-'practiéél-'mannqz?én whé.t *;Vér part‘:" of s:o(ciétg the’y 'c:hoose‘ to *
/ jFaké“an-aétive;parf,ih. "3 N ‘ . S o  - s
o o S ; ’\ v' . ! -’ :\ [
»“.4 ghe §tqdén£ Wi;l gaih'knifledge tbéécijg?'proviéé‘h{@'or péeriizzggg conceptq\;
' . éélifiéal/gbvernmgntal funaiiéﬁs in thé'neal_wo;ld of public.

BN
\

.and principles of

service bf'tribél a{fﬁirs_whichever they .desire to take part in.

e &S s Lo . °

- Tﬁg‘éﬂ&dent"wiil gain both knowledgq and skills useful to them in problem'i

-

solving, thé decision making process, analytical thinkipg and develop a-
oo ;. : ST A

) * yl - N .. . . . . - o B

cutiosity which will enable them to demonstrate skills off leadership at the

* L ’ A

highest level in the Student Body'Government and Legislative.Process.

-

<

2 ’ ) T g T
The student will gain knowledge that will enable him or her to successfully
. ) . . : ~

. Pass both oral and written ekaminations in the Student RiQﬁEg/and RQSPOnsiBi—
iitylco{]rse. ' ) ‘ ! L ; . . » \
. . ' . . . R L

LA D

The student will demonstrate a~si§nifi¢ant changé in attitude téwatd/the -

i

« Social, Polit¥cal/Governﬂental, and Economic values of our ehvironmentégy the

N, ;:‘ "/ ‘,a ‘ . }; .'v 4 . . ' . Lo ' ' ce,
end of this c®urse. .y ey . Co -, ' S
~ n . . : . ) . ’ ’; 4 ’

»
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Ignorance ;s,no excuse, we are presumed to kn0w the law.“ It;isnthe binding® . .-

principle that holds us accountable for our dq/ly acts. From birth to o
'.' ’ ! :
death we are concerned with law, ownership of property, health,\safety, and

-Welfare of othifs.' We have "inalienable rights,? constitutional-rights,

4 e [y ,;‘ /

civil r?ghts, tribal rights, and ny o%her rights under/law, yet these :

¢ L

rights have Very little meanfhg unless we aCcept thé“responsibility that o
o - Y .

; goes w1th these rlghﬁg S L ;."_ -

v . . . ) ' c .

—

- If we @ccgpt our rights under law, we must exercise a knowledge of the law

[P v

and how it functions. - The decision—making process ‘of developing laws, the
( ! .

legislative process of making thelaws and the executive enforcement of'the_‘

laws~ds our respensibility. .

-There are several -ideas we must aqcept in our study of rights and-responsi-

p : e |
, bilities under law.

(1) Law is not anTexactzscieﬁpe,

//f"innocence of the indiv1dual and the influences which .cause an

Tt deals with variables of human life.
\ L ‘e’ —'-;‘ s ’ :

. Its decisions must be made in a field of human ‘emotions and_relatibne

ships. -?he law must‘passfupon the constantly changing responsibilities‘

of people in .their }elationship to socjety. It cannot be measured in

! o . . N =
terms of inches);feet, or pounds,_bu?/upon the degree of_guilt or

N . - . E . B .

1nd1v1du§l to break the law. ) r o

- A - ..
Na

(2) .The law is madé up of many conflicting rules and does ndt pOint ‘to ”f

- - 1

any Single fT:\l answer or solution. Judges of the highesg court of

‘the land oftqe voice different opinions ‘on some o}

" .
0 . . [

legal issues of the dad There have been thous’nds of cases‘deaidedﬁ

in our courts ‘that contradict each other in pr inciplew
_ : KR o o o
. T S

the most important. 1'



you wi%l:lose when you should win. This is the nature of the law, -

\

.system ofﬁrlghts,

v. t o - | ‘ Py

jk3)’ The l wwis very dlfficult to define in this country because we: have;; ’

o . d1ffe nt sets of laws in each stqte, plus the laws glven to usvb:ﬁ; 55

. A e e o PR . e =
A our Federal government. It is true that there is a common threfd SRR

’are on da'gerous ground When we make ginerallzatlons about the law;i“;;f_

.

A4) . Our ]ud;clal system provides us w1th an appeal system of the rullngs EALRCER

‘ ~ : s ,
. R

Y

. ‘ A
of the lower courts to hrghest courts of the land.. What the Iaw is’f,:'¢.§;
‘ at the tlme of a declslon by a: lower Court, may be changed by a 3#5_ *
4_.,' “ . . e . T .—.i'
declslon of a higher court., vvt
(5) '
\
dl" )
(6).
o
/ - ‘/‘
) tlonallty of the law in some dfﬁ’r way.__;"v., o _“;NZV’.-.”,v B
. ERE SR o T S : . L
The chances re hat somewhere along the way in your llfe, you 1Il-have to o
Pl \ & | R .
go to cou t, yo may w1n or lose in court, but e_declslon wil1l be very
: ®u A - S - l S ) o
1mportant to you.. Sometimesjyou will win wh ou should lose, sometﬁmgs S,

. ,' o A-, L

- Due process 1n our system of laws 13 IT way of llfe, Justlce 1s afforded
—4°.L o . . - : )
to all, 1ncludrng those who are not even c1t1zens/of ou? country.; Therefore ;4’[
dg. M s)‘“

1f we understand our responsabillty to our way . of life we have aﬁworkable

L !

P v . § N L, e ,

o

: A S x , C. R S
-as Students, teachers, knd citizens, we have a responsibllﬂty~to ourselves g

- ’ . . ‘b

to learn and understand the concepts, pr1nc1ples,,and Values of our const1tutlon-,

N D . ‘V L4 o ' R
S 10\ - : . _



‘!Ehat will continue to create an. environment for the protection and>surVival
‘which Will insure the pursuit of happiness, life, and liberty, the. rights

i ‘and freedonts - that have bécome our way o} lgfe and for those who follow us

~ ~

“for generations to come.‘- . - e ) s
’ -' o v 0 ] . T 0 B ‘ ’ . ‘) ’
R TEACHING STRATEGIE_'S FOR LAW FOCUSED EDUCATION .

-t
7

The fOCUSaln social studies education today is on a conceptuallyberganized,

ianiry—oriented approach “to learning. In this process -students learn to

""define problems, formulate questions, classify information, draw inferencés

- Py
- '

=
analySis which hopefully,. Wlll enable them to apply the content of their
studies to a'variety of new situations. ‘ o St

LY . i : . ) K
- . ' . L4 . . ~
- . A . .
- -
.

tentrak.to fhis "inquiry method" is the use of directed discussions, in

. which”students' VleWS are questiOned and challenged in an attempt to develop

'%heir thinking ability. (Straight expository lectures, while sometimes

y'needed, should be limited to less than half a class period, or else inter-:

y . A N .
spersed with conSiderable discussiOn) Questions should encourage students

wt

“,%o express and justify various pOints of view. This can also be used to-

.\

gd%ilitate st%dents getting in touch Wlth their feelings on ‘an issue, (in '

other words, how would they feel if they were the person or pers0ns involved,

in a. particular situatiOn?)
. PR y

In stndying legal issues such as those involved in Fair Trial Free Press

/{ there are often no "rﬁbht" answers, strong cases can sometimes be made for
C

»
- >

s the'search for.acceptahle\answers. An effort must be made to_create an

anxiety-free classroom a%mosphereﬂwhere each student feels able to express

5 . 3 ‘ 1 l:’ . - {‘ V!
. ) ' i Xy ‘ ‘

o o

identifiy alternatives, and so on.. By so dOing, they develop skills in .

opposite sides of a particular issue. In inquiry, discussions should not be.



~his or her own informed point of view.

- .
Both students and the teacher should

. ) Co / :
come to accept the difference between a search for factual.information and

questioning related to vdlues that concern fairness. Sipce law involves an

-

effort to achieve some m’asure of justice bz\balanclng competing interests,

it may be impOSSible to find "correct" answers, to such problems ‘The pyrpose

-

of the inquiry process is to.explore fully the options open to the inleidual

: ' N ' ' .
and to society in an attempt to balance- liberty and fairness with order.

The inquiry approach-is'a teaching strategy which improves through use.

AN
Teachers shouéginot become &1scouraged if it _seems an uncomfortable style at
/ “

first--the skill can be developed by.practicing it in conjunction with

- . ~ -

materials such as those included in this manual. = By facilitating but notv

1

. ‘dominating, by playing the role of skilled questioner and the non-judgmental

moderator, the teacher will help‘his or her students to explore their values,
ideas, and feelirlgs, and grow in their ability to anticipate the consequences

. . \ .
of theé various choices open to them.

-
PR

Vocabulary and Terminology- The'gmoper and precise use;of terminology is

\
-

, J
very important in discuss1ng legal and criminal issues, s0 students should

be'encouraged to keep a page in their notes to list new words which .are

brought up in the‘readings or classroom discussion. Often terms are used

" by both adults andnyoung people who feel they are: familiar with their

, meanings, but in reality there are important distinctions which need to be

Ky

stressed .to aVOid'conquiona e.g., between or among felony and misdemeanor;

.lafceny, burglary, and robbery proba;ion §hd parole; acquittal and

2

dismissal, etc. _ {

[
-
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. Other Strategies:

A. - Small Groups: In large classes it is difficult to invélve all

the students in a discussion wighout havingfa-few of the more vocal
‘ ones dominate the rest. Whenever possible, the class should be

broken down into small discussion groups, with a spokesman from each 7

group designated to report back :to, the entire class. : : .

* ' This will greatly improve student'interest and involvement in the_':

_subject matter. The small groups,might'be‘given specific tasks to

'accomplish if this were appropriate, such as to~develdp the prose- -

cuting or defense attorney's argumehts in a specific case..®

A particﬁlarlg useful technique in small-group discdsgioﬁé'is what

is known as the fishbowl. As the name implies, some of the students

% are the "fish" inside wpile_éthers remain outside the "glass" .and -

" look in. The teacher should selecﬁ a small number of students to

sit in the middle of the room to discuss or debate a partieular

questibn. ‘The rest of the class arranges themselves around the outside

t

iy
E

e

of theé small circle as observers and listeners to monitor the discussion

(they mag even be asked to keep written notes on the course of discus-,
N

sion or participatlon by inleldual students w1th1n the c1rc1e) After *

¢

&
awhile, the teacher'shOuld have the students reverse roles, with the

’ observers becoming participants and vice versa.

" B. Peer Teaching: Individuals or small groups can be assigned (or hope—

fullguwill volunteer) to do indepth research on particular subject
areas not covered adequately in the core tekt or manual. They can then

be effectively used as peer teachers, sharing their knowledge with other

L 15 -~
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etudents.’ fh%gymight'even wish to prepare a one or two;paged ditto

master summar1z1ng their f1nd1ngs or statistical data which can then

cbe duplicated and handed out to the rest of the class for reference.

The peer teach1ng approach is partlcularly useful when small student
"task forces" have had the opportunlty to 1nterv1ew 1nd1vlduals or.
have actual f1eld exper1ences in communlty Just1ce agenc1es, and are
ready to report back to the ent1re grOup on what they learned

Eiiﬂi’ .There are many useful filmstrips?and fllms being developed"
in.the area‘of law-related education which can serve as good spr1ng-'

boards for discussion. ‘All films should always he prev1ewed by the

teacher beforeﬂciassroom use. It is the usual custom of teachers to
show an ent1re/fllm and then follow it with questlons. However, this

is not always the most effect1ve method of use, s1nce questlons and

issues will come up during the film, espeC1ally if;it depicts'a case

study or a sequence Of procedures 1nvolv1ng criminal law. In pref
s ot 8 . ’

viewing,the frlm, determine the part1cular pOlntS (e-g-., after the

1nc1dent has occurred, after thevlawyer s arguments, etc. ), at which

the‘fllm can be stopped for d1scusslon of the facts or issues involved'

when it 1s be1ng shown to the studenhs.

Outside Speakers and F1eld Trlps As a change. ‘of pace, and for ampll—

- k=

. f1catron on a part1cular subJect, outside personnel can be invited

to school to give in-class presentatlons and conduct question and

answer sessions. Such&resourcé-people should be carefully selected

and their purpose in be1ng there should bé precisely def1nedvto avold

>

"l.ater difficulties. Often the students in the class cdn be helpful in
providing the contacts with:their own parents or people they know who
. H . B

are police chiefs, soc1al workers, probatlon officers, etc. Resource

» . . v."..6~Lu

t
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;

persons do not even;have'to be so-called "V.I.P.'sﬂ For instance,

an interesting class discuss10n mlght arise with a few young people4

L .

_ who had spent a moaﬁh in the county s detentlon center, or a local

merchant talkingqabout his proble@s w1th_shoplift1ng.

“~ o 5\

: Field trips outside the classroom aan bé~useful, if they are well

-

planned, in integrating the curriculum w1th the act1V1t1es of the =

'communlty, of which the school is a part. Caution should be taken

however, to . avozd becoming locked lnto puhlic/relations tours of .

jfacilities which do not accurately reflect institutions as they

really are. Q@lso, sensitivity is needed to assure that people being

observed do not feel that they are exhibits on display. For example,

A

Jif the'teacher for the class arranges to visit a drug rehabilitation

center or a juvenile house of detention, every effort should be made

to see that'students have a chance to talk with the young people who

. are residents there in an informal "rap session."” Field trips can

~w

also be of the type in which a couple of students nake appointments

1

to interview individuals, e.g., Public Defender, District Attorney, etc.

- ‘ - CR4 ¢
Other Ideas: .The variety of interesting methods fgr app&oachlng a
== ==

curriculum in legal‘education is 1imited only by the time availablﬁi
and the energy and imagination of the teacher and his or, hér students.

Opinion polls can be conducted, formal debates.held, éxamples from

-

.literature (storiés, plays, fables, allegories, etc;), introduced to

’

illustrate legal ptinciples, and so on. By follow1ng some of the

suggestions described in this introductorg section as the teacher

A

;proceeds through the materlal in this manual, a worthwhile, challenging,

N ‘

and educational experience can be afforded the students as' they struggle

with their roles in a society under the ruﬁewpf law and‘justice.



Role-Playing and Simulation Games:'//.' x o . : i A -

.9 - .

\

/'Role plaging 1s another classroom technique which can. be very useful in o

L

laWhrelated éducation;} The main purpose of tbis method™4s" to develop 4 L

studentéf'anilitiesvto emphathize with individuals different-from themselves
.: andlpoints,of view different from their own, f:éééain no£iit feels to-be;in"

- i . : . ' oL - . : e ’ o
‘isomeone'else'slshoes for a snort while. 'Tnis‘promotes active studenf'ingolve—1‘
:nent in taking the role'of attorneys, probation offiders, polioemen,_judées,'p:

or’ public dfficials in.gimulated true-life situations. A full sfale role- .

playing activity requires considerable time and_effort onfthevpart.of the'
. teacher and/or students so that participants have an adequate understanding -
of the responsibilities and dutjes associated with each.fole.: Without such

©'y ~Y
IS

preparation,ltheptime‘spent in the simulationlmayibe pointleSs,

§imuiations can pe desiéned for institutional settings'such as a school . . %
. . e . YId N . .
disciplinarg hearing, a;juvenilevcourt;disposition,;or a Supreme Court trial. o¢
Tne specific rolesvinvolved can be assigné% to thé'students, and a set of -
procedures is fplléwed, with possible tine_limits for suoh procesSes asl_’('-'
opening arguments, cross—examination, deliveration, and&deoision.' Tge.

‘teacner nay WFSh to participate in role—playing;exercises by‘assuminp roles

.

such as chairman of a town meeting, Chief Justice of tne Supreme Court, or a:
juvenile-judge; This proVides that opportunity to insure that proper proce—

dures are followed and can serve to. demonstrate to students{ﬁow the, role

. P . . S A

might'aCtually be carried out. - . ( 3 v w0 -

‘ . X . . ’ .
. . < L . B ; '4 - . “o-

Apart from thesé more elaborate role-playing situatioﬁs, quickly arranged
. . vl ~
dramatizations (such as a "Stop-aed frisk" procedure’on the streét r a
rd . / { .
"confrontation between a_studeﬁ% and ifhool librarian/over stolen.pookSJ;;

can be used to enliven a old/sroom presentation and to help ViVidly illustrate .

the. case under consfderatlon. ' 1AJ RS

’

. : . 8
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‘Whlle the enactment of the slmulated event should, in 1tself be 1nstruc¢1ve

1 . : .
to students, it is essentlal for the class to have a "debrreflng sess1on" (a

“ . - 4
cr1t1que or post-dlscusslon) after the role plag is over. This d1$cuss1bn

Iy

. [ : s ~ \.' - )
should bring out an awareness of the most outstanding conslderatlons of such N
\ & .
. " o Doy L) L
hearings,Jtrials, or'situations.so'that the-students.do not 4eave the . y—’;i
. \ . R S o ) ~ . T ™ i,
activity with, poorly developed or mistaken conclqsipns," T \
.'9 ] . 1‘ o . a}, . » = ) ) A v . .A X '“..l,. .
How to Find Legal Cases.. -/ ;;..
-Ang case which has been adJudlcated in a court of law is glven a tltle and ' e

t e

reference letters and numbersbA The ”citation” as~it5is'called, which follg%s .

1

‘ A
the tltle of the case (plafhtlff v. defendant), 1nd1cates what court dec1ded

the case and when ‘and where the d601510n is pr1nted, Therefore, if a,peacher '

-«

e \
S
¢ 3

or student w1shes to consult the text of a dec1s1on on a case clted in this

manual or elsewhere,ége or she ougjt to be able to Ilnd it in a law llbrarg.
. ” Q

There are law llbraries -at all codllege and unlversltg law schools and in theﬁ

¥
Federal‘Court Buildings and State House. If still at a loss,-there w1ll\

-

”

’usually be someone there wulllng ‘to help a Tbew1ldered layman." . -1§;

Via S
! co. S w : L

s .. i R L l&r . T, o . - .
Use the following.examplds as a guide: .

. . .. . . N 9 . - )

; b . c . ) -
i 1 . .

(1). -Tinker V. DesMoines Independent Community School Disttict, 393 U.S.
503 (1969). The letters "U.S." indicate that this|case was decided
by the United States Suprem Court, the hlghest court in the
Country, and can be found in the United States Reports. From the
numbers; it becomes clear that the case is located in Volume 393" of -

.gthe U‘Sﬁ Reports at page 503, and that it was.decided in;1969.'

(2) ARlchards v. Thurston, 424 F. 24. l28l'(lst.\cir. 1970). This case ~

: 'is found in volume 424 of the Federal Reporter, Segond Series, at
‘page 1281. Cases found in the Federal Reporter ("Fed:") or. Federal
Reporter, 2nd Series ("F., 2d") -were. decided by the United States
.Courts of Appeals, of whlch there are eleven - ong level below the -
Supreme Court. In tblS one, the notation within ghe parenthesis’
,1nd1cates the case was dec1ded bg the Court of.Appeals for the Flrsf

Circuit 1n 1970.
3

) o —
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(3r Hammond v. South Carolina ‘State College 272 F. Supp..947 (D.S.C.
- ]967). The Federa] Supplement ("F.. Supp.") reports for the most
-part, cases from.the: United States District Courts, of which
, there are one, or more in each state)~ This case, found in volume S
© 272 of. the Federal Supplement at page 947, was decided by the U.S. .
Distrist:Court for the District of South Carolinakin 1967.

- -

{4)( State Board of Education v. Board‘of Education, Netcong 57 N. J.
172 (1970). Only decisions, of the. ‘New Jersey State Supreme .
¢ Court, the State's highest court, are reported 1n the New. Jerseg . ;
Reports. . This’ particular case can be found in Volume 309 of the ..
Reports-at page 476, and was decided by the State Supreme Court.in
¢ 1970. ' . . L
: . Ny . - . '_ J

One other strategy which can be ‘enjoyable and educational activity for the

*

students' is to divide them into small'teams‘and have them prepare gollages--

using'newspaper and magazlne clippings-fwhich depict the_facts.and’issues .
: L. . . . .'J

in the‘case. This objective is to‘employ'a non—Verbal approach-to the
- - ‘ . . B - .-r'; e . - . ./
.- 7 .oage study method. - As anexample, consider the TinEer case agdin. ﬁ%e?\
facts include students,'Vietnam_war protest, a school setting,'parental‘

support for the plalntlffs, suspenslon from school by the pr1nc1pal‘and so-
on. Therefore, a collage representlng the facts of the case might 1ncld%e .
such t 1ngs as pictures of protestors (perhaps arm bands could be added

Wlth a black felt pen), photographs of war, scehes of a school bulldlng and/or

» -

classroom activities, older people depﬁcted behlnd the students, and/or
picture of a "prlnc1paéﬂ f1gure shaklng h1s f1nger at the youths' ..NIh ),.
addition to 1llustratlons{ .words can be used by cuttlng out letters and
aff1x1ng them to the paper or cardboard Collages of 1ssues.represent1ng

the confllctlng poznts of view in aicase can also be prepared'by the students.-_

The collages can later be d1splayed on the classroom bulletln board, th?reby

" giving recognltion to thelr effoft . v o o v _'/

5‘ | « .
. i . . y
. . ) . . .
o . c . 3

‘Deeisionand Opinion(s) .-)

o

The decisfon in a cas¥;is a simple "yes"for "no" rksponse to the central -
. . ‘ . -
1ssue. Dec1slon-mak1ngwls ah everyday happenlng 1n law. It is a challenglng i
L ?* : ya -

°

. m - -
.o _/\10 <
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. than wearing a symbé‘ic armband? -

A e

| lessbn to students that a decision must be made to resolve the problem——

. Ihe gpinion must 1ncLude both the reasoning or Justification for- the 7

‘ R
_of precedent and an,understanding of various legal conceptslfﬁAlert students

had appropriated the school's newspaper to verbally express his views rather .

<

*

- . S

som e Will win and someone w1ll lose. It should be noted that there are fi !7}§§
d - - / . .

two results of any deCision.- first the gUilt Or innocence of the particu—

" . . o -

- !

lar 1ndiVidual(s)$involved 1s setfled-- secondly, precedent is set which e

. ,( : /. ) N 3 .

<% /e ' - iz qi'

will affect SOCiety Wherever future cases of,this sort arise. - . A -
3 S - - . .

g '
. v
!, . ' " [}

deCision and an explanation of why the opinion disagrees with or can refute

-
3 ..

other pOints of view. This reasoning proVides. the student with 'appreciation

b -

to the possibilities for varying interpretations of the law by Judbes. As 3 -
court opinions are read and discussed distinctions should be noted between /fyk

. . . b
real statements of law.-_and-judges' expressions of"'obiter dicta" (inciden- T

tal or collateral opinions which ar%rnot necessary to subport the deCision

EN . -~ S
ERR

and not binding). Also, ‘there’ may be value in examinin§ minority.dissenting R
' B S + ' oo y . : L t

opinions (if'the decisioniWas not, unanimous) or concurring opinions. .

JUSthéS often write concurring opinions when they agree with the majorlty
g

decision but for different reasons and wish to indicate that they mighttjo

dec1de differently under other Circumstances.
s

‘It is uSeful for teachers to be aware of a few similar cases in a subject

- &y i
|

area. OtHer . cases which are relevant occur but the facts may be slightly

different (and where the court may have reached a difﬁgrent verdictﬂ : Disf ' .

J . .
cu7sions which(begin with a statement such as "Now, what about a slightly e

diff rent situation in which..." can be used to further clarify the reasoning b

of the court For instance, would the court have acted differently if Tunker

L}

o, - i



RO \

Lo, . S CE , PR S o R
. ;1053 technique for inquiry is'the case method, By using case studlesu'whether
. - ». T . -7 , <

real or hgpothet%cal, students can analyze crnflicting p01nt§ of v1ew and

s

s

E grapple w1th the realltles they-face each day 1thhe1r relatlonshlps w1th
p; ) ” . . . ) -

other peaple. "A case whlch 1s chosen ta present unsettled legal‘quest.lonsr L
. RN .
. - - . \/ 1 4 .

‘}‘ éan be a very successful clasSroa%iipproach : After d1scus51ony/students /

$
: ®

xShould feel free to leave the cli;s‘%ith differing opinions on the iSsuds of .
' L <

N
-

the dase and/or the deczslon which the court may have renderéd. In fact, L

4

thlS dlsagreement can create»a classroom atmosphere favorable to the 1ntro—«

™ d

duction'of additional resource material for_background or perhaps an outslde

L : | . o »” . . .
spea?er who can provide new data on the,subject to- the class. - - o

’ . | . e T o ' : : )

}Iny cése study which has beén adjudicated by,a court can be broken Bio'wn into

the following elements for study purposes: Facts, Issues, Decisions, d -’

,°Opinlon(s). | T S

, by LT .
. be asked to ligt' the facts in a case.: They should

Eacts: Students shou

>

. the case hinges'on an acCurate‘accounting of the factsfinvolved. The teacher

v -

can ask the students to-enumerate them. accordlngkto the follow1ng categor1es
(a) Uncont overted facts - thbée not subject to challenge or dlspute 77
S (students should.point to spec1f1c citations in the case). . N
(b) Implied\or inferred facts - those which logically follow the un- '
controverted facts (studénts should Jjustify the inferences or
‘impligations they have made; they may not be' right, but at least
they should be reasonable assumptions). ‘
Missing facts - other thingg, which one needs téfknow before
' reaching a dec1slon, that were not stated 'in the case.
{d) Important facts - as opposed to the irrelevant or 1nconsequent1al

@

facts. .

‘ _
12 <.




 held as to why student decisions differ from the

. fact they do. o, M

BT

/-

N - , .o o . , T R
TEIsSues:" The most critical part ofkany caselﬁfudy'is the issue(s), simte the

. »

though a case has been adJudicated, so that students are free to form their_

own opinions. The court deciSions can be handed’

4 3

- a oy :

S

. - - &
.,Of the case, aqd plag it more than once in a class to illustrate what reglly -

~

'-x ..

‘:\.‘ .

, !

—

s

‘.,

v'Befor?/class, the teacher could‘prepare a tape recording stating ‘the facts 5

RS

ourt’s verdict,'if in "

[ " -9

ut later and a discussion

-

ﬁ&—

{
~.are uncontroverted facts.\ Did st&dents perhaps hear the tape differentlya

o

A variationron this approach would be to use a few students to dreate a\

*situation as student wit

with possible confqicting testimong.’

'., N R - ,

"bull sessions," ﬂhuch take up preciOUs class\discussion time, can be- avozded

'vggeotape or role-play djj;cting the. facts.

sses,to the fact

ﬁgf

°

LA

This simulates a realwlife Y -

v.essential to focus on the issues involved in a"case, s0 that . far—radging

7 must try to jeport them accurately,

v

BN

. a .:- . ’ ’ N . . . . ,‘:,“-‘.7- - .
decision in a case 1s based on'what the issues -are perceived to be.- It is

!

s

" The teacher may wish to solicit the ass1stance of a good-attorney if he feeﬂp

inexperienced-at specifying and 1isolating the various 1ssues touched.upon in a

-

“case. Issues canrbe phrased in terms of-"whether or not..." statemebts. While

the case mefhod is second nature to law school students, 1t is relatively new

for those in high school social studies classes.

~——

' Therefore, the teacher will.

' ETIIP
have to exercise patience in stressing the need to adhere to the stated facts

- In the case and to the principal issue orkissues.

Students are being led not

only toward a substantive'concluSion - for instance, that Tinker (in Tinker v.

e
e

: , Cor iﬁku"- . . ' P : e
DesMoines) had a right to wear an arm hand”in school, but are moving toward a °

v »,

wider awareness of the'scopf

.

-

.

and limits of free expression.

)

13
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A’useful approach to a case study is to examlne the questlon of 1ntere§ted
. ,p 3 "«
. . v

. partles. Law 15 a compromlse of, com et1ng7ﬁnterests. Ask who the competlng

./\d . .
-\What is each person's or group's . .

A

' partles are 1n the outcome of a ca

« ! v
- "

. 4 - -
. L ‘1ntere€t (e g., students, parents, school board, admlnlstratugn, c1v1l llbertles
“ : groups,vcommunity, étc. )9 How wqrid they llke‘the caé/N}esolved° Why° How BN
' Sy, {
can a declslon bé reached (1f, 1n fact, that 1s possible) whlch takes into

-

R

{ accant all of ‘these anterests? To dep%ct the balance of cohfllctlng issues
" in theicase, thextéacher.can sé#draw a set of'scaiéggoh:the blackboa}d.or“.:,
’ an owerhead_transparency.and theh: ;ually weight tﬁe a§gu@ents for_the .
T glaintiff and for the,defehdaht_as.the étddents.deténe»them. N\ R ?
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S "'~ STUDENT COMPETENCIES- - : .

- * . °

N

in teachlng ‘the subject matter content, ??t ‘should rlgorlously parallel th & "of

" the teachera " . . S Ty
0« o . . o +
. ‘ ‘)-.’ D .. 5 - ‘ .
. i Co v / e ]
,‘The general student competencles are. ~ - ‘ e T ™™ v v é/ .
S v : - S e LT A
' Knowledge of the objectlves'and goals of the clas; L R
- K] N .
. \' B " o .
ngh standard of. dally alass atteﬁdance. S ’ o .

_ Be 1ntr1ns1cally motlvated to learn more about ‘the s001al, econom{p, and
polltlcal aspects of his own tribal’ group in relat;on to hlS own role. in
g the izclety in whlch he lives. * . B S ; s oL

’ . " ‘ .
A - ’ e . - » . !
- .

' Be oriented toward the past, present, and future strengths and weakness .
of his own tribal geé“p in the s001al, economlc, and polltlcal arenas.

- . . »',_ s

- e’ ented toward "self;determlnatlon wlthout termlnatlon and understand
he ll meanlng of self—determlnatlon. _ - /" - S
) \ e o

himself and his inter-,

-

H

; o, . o ~ ,
Developfand’maintain good study habits. - ..

¥earn to“evaluate himself in terms of self improvement. L8

; Learn that="input equals oéfput" in *terms of personal contributionsl

Learn and understand that tribal government 'is necessary’ to his own o
surv1val. . C - % - :
N - ) . . ] . . , . /‘~/‘
: o o e e T e YT ‘
. The~general student=responsfbilities are: R 8 S e
Q s E , ) Kl

Aeceptance of the general competencies in such a manner as to quarantee

' success in the learning experlences. - , 4 ‘
- .
N : . .-
s S , S PR
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) L]
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T ! <§“STUDENT EVALUATION  »- o, s
v . . \ ooy - . bt rA . : s .
' Those students taking the Student nghts ‘and Responslbll.itles course should be."“:'('
e"valuated. on the‘ io\owrng: ' - ) !
%4 L
Personai c0ntr1but.7.ons J.n class. S
T At L
Sucz:essfully comjgletlng L/eachar-developed and\:o
Yoo Da;tly atténdance records. ~ ‘ oWy e T o
; ; - we 5 . . _,'A‘ . PR ) . e
W0 . .":p't"' / 1 / lel _, A., ‘\'-
o Saccessﬁ-ul completron of’ hbmeivork ahd project assa-gnmehts. : % \r -a
e L o ,_b NI . { L. i ‘
. . ) Vo . Lo -
I Classroom .mvolvement through diScusslons § mallsemJ;nar group, assign-, ‘¥
: . fnents, . A Iy - oo . - . e [ . ;~ o - P L\’
. ‘ - . : > 5 . L LN . ! .‘ . ‘ - . Ce - .
T ‘ RO - : L %
- A.blllty to lnteraat w1th ‘the - Qeacher and student assoclates e e
1 f’ ) ) . . . - . - . -
J A Abil i!y to challenge "the teacher m‘ C’ontroverslal areas of. study. B “
" ; . General understandlng of concepts, prlnclples and generallzatlons within® :
" the subject matter area. AT -
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UNIT # 1  BASIC TYPES, JURISDICTION, AND SOURCES OF LAW

"D. That our system of laws in the United States reflects usage and »

. . ,\ .- ‘.,\. .. . - _' - . — - ] * - . . . . ‘ ,:. 'v. ‘.. , - V.,(. ,..‘A ‘,, A,f.} PO
“‘Major Concepts: Each student should bdcome more aware of: ' : o

.A.“ One’of the major goals of the educational system 1s to help students

becdme“ﬁbsponsiblaxmembers of society. To do. this, ‘both juveniles

x

. before the law, eVery person should know that w1th r1ghts there is a

Il

~ .- : N “
[

responsibility.-'- . [ /// ’- . e yrf‘. .

e

‘B. Every student both juvenile and adult shoulF understand the meaning <

of the word "law" and its relationship to them as members of society.

.o . " /
EVery studentdboth juvenile and adult should understand that "law and

4 'laws" are not49 rigidly set or fixed’body of rules, but . a complex
/l— " » L
relaf/onship and interweav1ng of court dec1sions,fstate and federal

.

:Ebstatntes, regulations and procedures. : . - .

e

I

practices of many nations and is governed by the Constitution of the

United Statés. . e , ' : B
. v 7. ’ S i

- E. That all individual -rights emanate from the.first ten amendments’

comm_only"éa_ll‘éd ‘tthe, "Bill' of 'RightslV o . o B

x . . . . ! ] . ‘b
'{'Outline of Unit: Lo S
’ [. T -~ . . - B o . n )
‘A. Types of Educational Systems ' -
i. K—lZ CPublauJPrivate—Parochial) o ff-. T
. e .' . . ' A 2 . “
- f2“- Junior Colleges, Colleges, ‘and Universities .
’ “ ) - . _. l‘ N l. ’ . .
" 3. Rights and Respensibilities ' ' : o
B. Types of Law L [ .
. 1. Civils - / T
, Y ) . . . J ;"‘! ' ) o R
2. Criminal R '

| R o

' apd adults must know what our society demands of them.  AS individualqr

a




\

D. .."IurisdictiOn of Courts_ (State)

1.

N t

2.

3.

1.

F. Definition of the. word "Law"'

1.

: D.istrict Courts T .

Appellate Courts - _ A

v .

. CL Jurisdiction of Courts (Federal) o : . .

The United States Supreme Court

-

lippellate Courts ' B .

Spec:ial Courts (Tax, Customs, Military, TerrJ,torial, etc.)

Supreme Court
T~

Intermediate (Distril ct5 " Courts
N '

T E. Jurisdiction of Courts (Local) ' L

-

. 'Munici})al Courts

' Magistrate Courts

Justice (JP) -of the Peace Courts

o~

Special Courts'(Family)_ Juvenile, etc.)

,

The rules by which we govern ourselves

Y
A

G. Sources of Law

1.

3.

2.

Code of Hammurahi (Sumerian - 1900 BC)
Ten Commandments - Moses (Jewish - 1200 BC)
The Twelve Tables (Roman - 450 BC) - _

Corpus Juris Civilis (Code of Justinian) (Roman - 566 .EID)

Magna %arta (Bri‘l:ish - 1215 AD)

Petition of Rights (British - 1628 AD) - ' . S
Bikl- 'oﬁr&igggs (Britisn - 16,8.9 AD) |
Constitution of the United Stat;es (1789 AD)

Bill of ‘Rights (United States - 1791 AD)

Case Law (Unwritten- law - based on earler decisions of courts
i / ‘

Lo SRS |

. 18 “ ‘ -

in similar cases.)



i . e . 2 . ‘ . LA
11. Statutory Law (Wr.itten law or acts -~ 1aws of a nat.ion, state

. | or city.) v oo ﬁ‘
BT 12,‘ Common Law (Any practlce that 1is commonly applied througho t‘
R o -tbe nat.ion.) o ' S o
w ', C13. 'Caz‘_mon.Lan'r (C}:urCh Law.) - » | L
/H.’ United States éonst'itution_ - | - ' .
- o L. Coatains seven  (7) Articles _ | ' | .
:2, Contains .to date twentyi—six, (26) Amendments.
, 3.'. First.Ten Amendmenvts: ate‘kn%wn_ as tﬁe "Bill of. Rights"



s UNIT # 2  THE BILL OF RIGHTS S . ', L

o “¢ﬁ~;,,;.«/25§
5. Mdjor Concepts:- Each student should. Cf/‘“/
<«

‘ Aa. Gain new dnd useful knowledge of their individual rights as Set forth

‘by the first ten Amendments to the Colstitution, the "Bill of Rights.!
(To include the-l4th Amendment)
B. Gain‘new and useful knowledge‘of'topics covered by each of the first

'ten amendments. : \

C. Understand that as citizens, students, and members of society at
- large, they.must accept - the responsihility for these rights within

D

the social framework of their everyday lives.

Outline of Unit:

ﬁ; Amendment 1. (Religion, Free Speech, etc.)

1. Free exercise of religion [\ .
» . " A .

'2. ;Federal‘Restraints {State and Local Restraints, i.e., Sundaé
uC%osing.Laws;) _" . o ) | . _ ,
3. IObligations of Citizenship - . - ; S ‘/4
4. éermissible monetarg aids tc reiigions organizations and grcups

3

‘.

.Sf Freedom.of speech and press

st (Gillow and Whitney cases)
L * o - \
7. lAcceptance of clear and present danger test (Roth v. U.S.) A

(obscenit§7\Q§;// Coe ‘ ) . -

8. Control of Public Order and clear and. presént danger

- v %;. Clear. and‘wrﬁsent danger te

N

9. .Control of Public.Mbrals (obscenity)
lO._ Labor Relations, picketing, and clear and present danger

11.. Contempt of Court ' .

Y . . v
o B ~




-

124 Freedom of speech-and press in par)cgnd streets... - ... - S
13.  Censorship ' V;D

# 14. Taxation .and Freedom of»the .Press
15., Federai)Restraints on Freedom of Speech'and Press

. 4a. Censorshlp of the malls, fraud orders, and obscenity
b, Regulatlon ‘of bus1ness and labor ac les '

. ’ .
C. Regulation ef’Polltlcal act1v1t1es of Federal Employees LI

! . d. Legislatlon, protectlve of the Mulltary, the Armed Forces

L and the War Power U \\ﬁ

. Lo . S . 'A 4 : - — l
. . .
' - e. Loyalty Regulations: The Douds and later cases oo
. e A ] : )
f. The"Smith’ Act and prosecution of Communists -~ &
g. Group libel -

]

16. Freedom of Associabion -

- -

- a. MEmbership disclosure requirements - -
T - 17 nghts of Assembly and Petltlon
5@ Restralnts on rightf’Z?\pssemblyLand petltlon. (éruikshank

Case 1876 and Hague v. CI0 1939) ’)f"

18._'Lobby1ng and the Right. of Petitlon

”1, jfva.' Federal restralnts thrqugh the lobbylng act of 1946

NOTE-v Lobbying is freguently callédithehmost 1mportanﬂ expressron of the ‘
AT A > _.-_,,,.t “ e

2

Coe (Thls amendment denounces &nly those "search and seizures" as are:
B . f . .
"unreasonable" and 1s,construed'only in the light of what,was .

.

. a
w

oy

? "unreasonable" when it was adopﬁed and in such a manner to donserve,
public interests as well as the rights of the individual):



\ - . . e " " ,
il Search and Seizures incidental to arrest. (Wong Sun v. U.S., ,

471 - 1963) - | B

) : 2. Recqrds,<Repoit§ and Suppenas;r (Giordinéllo v. U.S. ;57‘U}S.
251 = 1938) . - ﬁ _ ‘ -
73.‘ Sufflclency and Effqu‘of Warrants.' LScher v. U. S./305~U S.,

251 - 1938) o I T

4

". : 4. Search of Vehicles (Brlnegar v.e U S., 338 U.S. 160 - 1938$)
t 4‘5.  ?se of Evldence by ngeral Officers. (Prgéton v. U.S. 376 U.S.
364%- 1964) - - o - o
C. Amendment 5. Ri;ﬁts of Accused Personé |
l. The Grand J;ry Clau§eb
2. ”Double Jeopardy
3. Self Incriminat%?n
4. hpe P;bcess of Law
a. {SourCé'and evblution of ‘the meaning of the term
o b Scoée‘of'the guaranty | "'. 4 o S .
5.‘:érocééurai Due -Process ‘ | : :1 - ..
al Pfdcedural bue Process in General L, p

b. Crlmlnal prosecutlon in the Jencks case LJencks v. U.S-

2\

Y 353 U.5.C.- 657 = 1957) L
. 6. 'Notice and_Hegring (Due Procésé)‘ .‘  _" e ‘:i R .
J a. Ad@iniétrative progeedinés | ‘
{b. ’A fair‘hearihg ‘ . ‘kv_l -
S ;. | T Judlcual review of admlnlstratlve procee&ings, etc. )

‘

) 8. Evidence and statutory presumptlons in. Jud1c1a1 proceedlngs -

9. -Taxation ' ' y
L4 -

‘a, Retroactive taxes




' SR
b, Governance of the Indlans/_

c. The national eminent domain power .

D. ~ Amendment 6. Rights of the Accused in Criminal Prosecutgpns.

" 1. .Offenses Against the United States.- B

-

2. Right to 'a _Speedgj and Public Trial

3. Trial by an 1mpart1al Jury

ag Jhry mus't consrst of twelve persons

b. . Must be supervrsed by a Judge hav1ng the power to lnstruct
’ /

the jurors as to_ the law and advise them in respect of the

- L~‘”’r""Jzzcts, ana the'verdict must be unanimous. - ,

Y . Ce - The jury reguﬁrement.is not’jurisdictional‘xnd\trial by

2 " jury may be waived'byfthe'defendant.
4f Place of Trlal ‘ _ . | ;. & '
\%. - a. The\focality in which the offense is charged to have been
o N

- commltted determlnes +the place court ‘of the trial.’
5 s “ [ .
* 5, Prec1se Definltlon of the Crlme, nght of ConfrOntation and
. _ . _ ;

Assistance of Counsel..A - S
'{}' ’t a. _chht.tcvnavetcounsel.: f ' :&A\ a
: o b. Rignt‘to ﬁéiye coahsel ) ‘,‘ o -f
}E. \ﬁnendment'7.”Civil Trials ) ~ P n. R j -,v'iiy
le .Trialvby jury rn'c;vil'cases‘ : ‘
2. .Composrtfon'and fenctions of the jury L .,
e : - R Cow
_ 3.',Courte'and’cases subject to Guarantee of jury trial
. 4; Case§ not subJect to GUarantee of jury trlal appealsf
+Fa Amendment 8. Punlshment fbricrlmes . ‘ |
| ,.i,a Excessrwe Bail vr 'H,. f-- \ L ) f

“ k‘\_
)

e : : . a0
-2, _Ercesﬁlve Fines \:\\r o

,3' éruel,and‘undEﬁal puniShments




| oo .
P /'

G. Aniendment9. "“’Riéh‘ts Ii'et:éiﬂgd b':l";‘: the People, - - '\'“‘ u
- - . Q" 1 *

¢ A i

- 1. ﬁfhe right to acquire propé‘rtyb and employ it in a lawful business.

. H. Ameffdment 10. Reserved State Powers - ) ’
1. Federal Taxing Pqwer ’ / A e
2. Federal Police Power = . - _ - o . kY
: Al . o . . .
r . . - 1 e . ’ L |
I. Amendment 14. Ridhts Guaranteed : v k _
1. git'.'iée,nsh_.zwl ' : g U
2. Privileges and immunities R L N e
3. Due Process e i - )
- o ' . ')’ , ,-‘.é: .o L
4. Equal Protection o o
. . o A
Iy . BN i .
' e X . . . . . . . E :‘ v.ﬂ . 0. . E \
[‘7 \ﬁ \/ ; L
. 3 :
S ‘ ! - . -
) . J L
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'.Uﬂrrﬂémé " RIGHT TO PRIVACY -

Major’ Concepts: FEach studen®3hould become dware of and qqderstand:

—_ | | .o
A. That' each individual lhas certain "rights to privacy" under law.

By ‘B.‘ That althc‘vu(gh r.ights to privacy ar've(guaranteechi bg' law there az"e

g

always limitations.-‘plac_'ed on these rights ’at the Federal, State
5 e .

L " and.ILocal levels acédrding to the responsibility assumed by the
Co N - ) Lt N ’ . i . ) - . - ‘
i indiviéral. ok L ‘

ﬂw\ "' -

outline of Unit:

) ) L A o
A. Document dated 20 June 1975. (Sherman Indian High School) -
B. - Document ‘dated 1 July, ¥975. 'r(Sherman'IndJ;é;z _Hivgh School)'
: - . e v . N .
_' §§ : - . .v
. ‘ 5 9
. S~ * 7
< te .
s i v 4
\.
» ) g . Y ) ’
: . / « \
: . .
: 1 .
\:"\l. ?, . -:..‘ . v
N " .Q .
v ‘»
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UNIT # 4 "STUDENT -BODY . CONSTITUTION -

i v

)Ma 1br Concepts:“ Each student should .Igecque' a‘wa&‘e of ‘@rid understand: ;

_A. . The n:eed for. é .s'tudc’er;t body cénst.it,u:t;*ion as &-set of rulesi\to\zpvélr.‘n '
, . their‘activlities in} t{zé- school-"eny/;ir‘onmé?':t.' S vl | | v
_',_B. The .need for a'bflexib‘le-'set of rules that can.bé c,l;ang”ed ;vhen ne_cesSafg
._,%\ ) . fo _fit: the needs of t}?e.étuci-‘ents~an§ }:he sf:ho?l as ;:he négg.'érises. -
‘- C-. _Th'e need | for a form of g'o'vefn'zrzl.ér'zt wi th.in the, school en?ironment’- tha't‘.“
; . _servg_s the. giz'rposes‘o'f.thé p‘.éople; for tI'z.é':people, énd bg- thel 'péo_x_ﬁle. '
by e
Outline of Unit: ' C - R {‘ o
| | MI}A_. Avfficle I."\\\(I',Vame)‘ - o o P o ) - ,
e "B ticle iI. " (Purpose) . ( ‘,\-\ . '. . o
e aticle'rrr; (Membership of A.S.B.) cT L
‘ Lo ' . . N S, . -
- D, A%_;‘ti‘cle Iv. __‘ (Details of Organizatiohs of A.S.é.‘)_ |
- l, E. A'rticle V. . .(Studezizf: Admi_niétiation) . :‘*' K . .
- $ ' F. Ar'ti.cle" VI. (Associaiedl f‘;:uden‘t Bodg Accbunts) “ ey l
’ £ ! : . . )
G". Article VII.! (Eisc_él Plan of Operation of School Otganizét;'ons)__
He _Art_:iclé'VIII (Approval of the Con_stituf:i‘i_én of tj._hev Aséociated ‘
\Cq s V ) "-Si‘:udént Eodg._) . . : o _ o T .
N
< .
. , v T
Y- : )

b
)




UNTT #5

'Major-Con

N

S e e .

DUE‘ PROCESS IN THE SCHODL
e o . M I . . _l:z‘».‘,-

cebts: Each student should

e

Become more aware of their' rlghts provided by law and that these ::’

[

rights may " be defined as encompassing all. those specific rights )
{

-, N

vwhich our courts recognlze as being Vested in students.’

n..
.
!

'Gain new ﬁpd usaB knowledge about their own ”code of student '

if
i

'-spOn ibilities" in thelr own school

and ‘that each stgdent_must 'be responsible for the way he or Ghe

-

- exercises his or her rights., He or she must accept

Outline

of his or her actions as dé@ermined by law.

of Unit: - -

, St&dent"fdentifﬁcation

S e : ,
.Student Rights ) ’ ) Y

‘Bue Process

Studeht Respohsibidity
hktracurricular Activities
'Student7Record5-L,u" ) .
Dormftorg Schedule o 2
School Rdles'. |

‘1. Infractions

2. Homeldving | . ’ o
M '\ » . . c ‘ . '.
3. Academlq : - ‘ o [/\>

Procedures on Infractions o

Student Rights in Due Process :
L - ' o Ty
Appeal Rights ot B

27 . -

N - "’ . ) A” . .
Fully‘comprehend the "1mp11catlon" that "riqhts imglg'responsibility"

the consequénces



e S IR L O ST .
, L. .dm.in.is.trat.ive Au_thquity .
M., A nistrative Protection’ - . E :

. | ‘

» ,

. . . ,
. . ) o -8 - - N
0. Approval Signatures - v - _ , -
. : ' ' ) o 7 -
P, Staff and Student Approval Signatures = - . -
- L . ‘ : : o . . - q . . ) . . . Y -.
e
¢ - -
» ‘. . ,
! +
.0 ,. L
v : ~ r
A . | . -
, ' . <
X . i : .
’ ol \
. " ,
’ - \ B '
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UNIT.§ 6 ' DUE PROCESS IN THE COMMUNITY - ' ..

L

. " ' ' S . ’ o s .

| Major Concepts. Each stﬁaent shouid: e,

’

. A Understand that we are fortunate to live in a country such as ours,

",where we'enjoy more rights, privrleges and freedoms\than ever~before,';_
We shodld,‘therefore, be ever mindful that each right,”privilege, .

and freedom is accompalnied by an equally 1mportant Eersonal respon—'

s1b111ty. ‘ - . t R :"; , '
; ) B, Understand that_one of the most'important responsibilities is to

< .

. know dnd understand the laws which regulate our lives. -Laws are

R Y s . o Y ]
* merely a compilation of common sense rules foé.our-own;personal

protection and that of society in general, and that without laws'

t

[y

our existence would be‘ytterﬁchaos;
V C,' 5nderstand that a. law focused educational:program in our schools .
4 : . - v . . N
provides us ‘with tne:énowledge, that brevents‘us fram'behaving.jn
: R . > . - : - >
such a manner’as to shoy dfsrespect for the laW;“/

v &,

D. Understand that we must. respect the law of the community in which

Ve

PR
we live. EVery communlty employs law enforcement officers .to pro-

L]

174

. ..

ftect 1ts members. Through the,presenee of the law enforcement

3 .o «

‘officer we are able to llve &n relatlve safety and securlty. There=-
v . . fore we must shOW respectﬂfor our. laws and law enforcement offlcers.

In. addltlon we must become better acquainted with the laws and the

s - f

'la#’enforcement officeérs of our communitg in order to learn how we

-

may better be able to assist law officers in the performance of

/*V-)) h\-. .'.
their duties. - g o : - l\\\

Qutline of Unit: -. | : N . :
. = ) p
A. Law Enforcement Agencies L ‘jE) . . .
» o K b,
\ 1. Department of Public Safety (Highway Patrol) =«

< -~

N ' BN B - : . R
= 29 o . ! '




B L T R T T T S CCTPRE e . e e e [ - PRI . . - -
" Lo ot

£ . ‘. - ‘.‘ . . s I .. .
. 2. Sher.iffs Department ' . » S N
1 . .. , - J. . v . N
3. city Po.Z:Lce Department B B
. . B ) N . ) o . * . - ) .'.. . .'/
. B. Ty_p‘es'of Crinunal Offenses =

. - 2. Mlsdemeanor‘ S R o .. ' :
\ ’ : N . Y ' LR :" ’ ! : -
v Cs Most CommOn Offenses ‘and Act.lv.th.@ of the Student and the Juvenile
’ _in the Commun.lty. 3 : ' ‘ .
: . L X .(- . - . . . . .
o o 1. ‘Alcoholic Be\(erages ’
oo o, ot .' ‘ : -
§ : 2. Assult and Battery . '
L. ) . . 1 o .
':}g' . 3. Babys.ltt.zng T o coL s .
) . 4. vContrlbutlng to. Deilquenc L .
- 5. Disturb.mg the Peace .
. ) LN / . *
A Lo . . N
A .. 6." Employment of Minors._ . .
i 7. Financial Responsibilities- (Ownership of Vehicles and Insurance
? B h . .
£ s i . : .
- e ame). . S A 3
-~ g - »
o 8. Glue'Sniffing
v . . . : ! - s )
. H.ztch-h.zking s S s
104 Incorrl g1b1 1.1 tg ’
) - . [ }\ .
SR & S Loitering—Cur_few Co e T T, "
y; s i ‘ . T ' o . ' Lo T .
12." Malici®us Actsa e -
‘13, Maniage
- . g & o S
‘ : " ' 14. Miscellaneous Acts '
- ¢+ 15. . Moral offenses . i
: Lo - . . . . o
16. Narcotics and Dangerous Drugs
17. - Neglect and ‘Cruelty to cnil_drené S SEETR ¥

s N

18. Part ies . R £

) - 19, Rel\lstlng Arrest: ' v o

:

(V4N
(g}




£ | | BRI P

. Vo -
'20. Rights of Minors “///f\ . .

2]l. Runaway or Missing Children,
NN y e

22. School Laws
~23. Telephones .

24. Theft (Shoplifting and Stealing)

' 25-P”¥éhicles,and Driving Rules 1\
. / ) . ’ . . - -

Y

26, Tabacbp.(ﬂinbzs)

: //:‘". a. To sell or give to

S ’ ' e
, b Possession om the School Grounds .
27. Wéhpons ' f/

' L o
D. - Arrest _and confinement
‘ ‘.

¥ - E. Charges and Hearings
' ’ ’

F. :Courts and Jurisdictfon
T i

1. Justice of the Peace ' . .
2. thy Courts . o el
I ’ ) ¢ ¢
) 3. District Courts .- i
‘ SN - /
4. Appéals Cotrts | o
. . . y . . f’ .
i 5. State Supreme Courts Vo
: | . i
6. Juvenile Courts {
. N ’ {
. " . : R A
G. Confinement and Rélease G b,
+ o 5 . /‘//‘ i
[ ’ ‘
. L .

.



oNTT # 7 ~ THE INDIAN BILL OF RIGHTS . -8 (/7_
Y . PO oo _ -

+

Ma]or Concepts. Students should be aware of and understand. Ll
o

A;' That the "1968 Indlan Blll of Rights" applles to all Federally ‘recog-

’

' -"_ ’ nlzed Indlan, ‘Eskimo, and Aleut tribes, bands, Pueblos, communltles,
villages and rancherids which,carry on any self#government functlons.
B. hat th1s act places responsrblllty on«tribal officials,, in much ;
| ' the same manner that the Federal Constltutloniplaces responsibilities

on Federal and(State Officlals.
é. That this act applies to all tribal OfflClalS, 1nclud1ng trlbal
) v chairmen, tLl£61 governors, trlbal COUHCll members, trlbal Judges,

\\,' - prosecutors)\and pollce, OfflClalS of special trlbal agencles, such

N - ,
as housing authorities ‘and development corporations.

- Da That because Indian Tribes tradltlonally have been considered

1
.

separate soverlgn governlng bodles, the courts have tended to hold

that the Federal Constltutlon does ‘not protect trlbal members

o
.
" t '
.

against the acts of tr1bal officlals. S ’ o S

E. 'That this act, in addltloh to the Federal Constitution, guarantees
to. reservatlon reésidents many of the rights and liberties in

relation to Trlbal Authorltles that is guaranteed to all persons

in relation to Federal and State\Authorltles.

N

¢

outline of Unit: _ : i

A. Freedom of Religion (Use of Peyote) L

i L .

P B. Freedom of Speech'fn the Tribal Setting.

“.

. .1. Tribal Courts

Rights of the Accused,and Due, Process

(/P . | _“'5 | "_

2. Where to get a lawyer’ .

32




3. Police Misconduct~ ‘ .

4. The Taking of Private Property

~

D. Equal Protection of the Law o
l. Fair Housing

2. Equal Edudation Opportunities
» ' : >

3. Johnson-O'Malley. .,
4. Equal Employment Opportufities

5. - Vbting'(Local, State, and Federal)
- 6. Voting (Tribal) o

' " 7. mribal Constitutions
. : s .
"E. Additional'lnforﬁation on:

1. How to file a complaint
- /\ .

2. Where to get a lawyer
. & '
" 3. Discrimination (Reservation Programs)

e 4. Employment Discrimination - P o,
. '5. Administrative Appeal of Tribal Oxdinanées’
;
'. , i
.
.
R
P &V
33
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UNIT # 8  SOURCES OF AUTHORITY FOR ﬁVDIAN SCHOOLS AND PROGRAPB RE'LATING TO

AME‘RICAN INDIANS Y .
. . ' ¥
: ' / T ’ - Y ’ N
., Major Concepts: Each student should be aware of : o .
. N . ‘ ’ .

a. The Code of Federal Reg'ulat.lons {CFR) a legal source authorlty for
- . . ! [
! _ aws perta.zn.mg to programs for Amerlcad Indlans.
n : : - : )

g JB. The Federal I{”egister as a. source of informat.ion and" authori tg for
'goyernane'e of '.Amer.tcan i’n.dians. ) ‘. ' _ \ | » .
cC. aThe Bureau of fndian Affairs Manual as a legal source br‘ authority
/for ope‘ratio'n, of ‘Indian Schools and :programs pertaining.to. Indian,.
Peoplé; | |
D. School POilCleS and Precedures, as it appl.les to Sherman Indlan

_ngh School students. .
‘

'E. Levels of authority for operation of Indian Schools. -

]

¢ Outline of Unit:

a. Co<.ie of Federal Regz;zilations (CFR)

B.‘. ‘The Federal Registe‘r. (FR) B : .

. C. Bureau of Indian Affairs Manual (BIAJ'II)Y

| ‘ D. State Education Code |

E. 'BIA Local .Hig:h School L I : | )
F. Levels of Authority ' ‘

l. Congress of the United States

2. Department of the Interior T

i 3., Office of the Commissioner of Indian Affairs ,
4, Area Office // N
/. ‘ 5. Agency
6. School
s 4 »
s N




\UNIT #9 .. /" VOTER EDUCATION -

Major.Concepts: }Each student should understand:

~

-A. That ﬁé“ape fortunate to live in a country with a form of repre-

sentative govermment that allébb us to select our. representatives

in a democratic manner by a majority vote. Without the "vote" our

T . democratic form of government would revert.to a state anarchy. '
q .‘ N B ’ ’
B. That the recent addition of the 26th Amendment to our Federal

-

 Constitution gave' the power of the "vote" to all citiZenq 18 yearé'
of age, thereby setting into motion and creating a new political

group within our_political;itructure. The "“power of the vote is
the vehicle thrqugh which we éhange our laws, selectlgur/repreé‘
sentatives who voice our opinions and maintain a stable government )

on which our way of life is buiit,

.C. That we must have a thorough knowledge of what the Vqte is, how

1

we use it to its. best advantage to maintain the highest§idealsﬂof

a democratic society. e -

“ . .

D: That each individual eligible to  vote must assume the responsibility

" for Vbting, whether it is at the Local, Statei_Federél, oi-TribéI

N

levél; ™

Outline of Unit: '
'A. Eligibility to Vote
B. Regisfering to Vote

C. Issues

1. School

35

iy



: . 2. .Community

J - 3. county .
/ - 4. State |
o : 5. -Federal' e

"p. The Paitaj System 2 ‘

.‘) *
/ L
E. The Candidates’

F. Campaigning
G. Types of Political Assemblies

H:\fg%gnnipg an Assembly .

I. 'C;mpagén‘uaterials >_.

J.‘ Procedures'fbr filing for Officé
K. -TVoter Reg;ist};g;ion - ) 5
L. AVbter/Candidate Qualificafidés,

M. Sample Ballots and"being Procedures
ms o

N. Voter Registration For

0. Political Party Plafférmé?‘

P

P. Political Organizational Resources

3 .
l “ Q. ﬂgdia-Sysfems
“l. Phamplets L)
?. Posters . S
3. Radio
4. ielevision'

5. Personal Appearances

R. How to Lose an Election

36
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C yNIT # 10 - FAIR TRIAL/FREE PRESS S

. (4
Major Concepts: ' Each student should understand:

A. That while he or she has a “;ight" or°a fair trial, other beople

have a "right" to inform the pﬁblic;through the piess/lnewspapers)
] ~of the progress of the'frialg, If this is trué, can the concept of ‘
‘ . ‘ . R . .

a "fair trial" hold true? T R

\
.

. - A . . £
: - . . / . | . . e ) . )
B. That’theré,isla dgreat Sbncern over the conflict between the right

of a free. press to . report-to investigate andpreport fq the public

on criminal'activitg and the right of a defendant to a fair trial.

" C. ‘That the court‘will have, to settle the issues concerning Row much '
.publicity before and during a t;iai is reasonable and fair to the.

. defendant and how much information the press is allowed to print

e
; T

for the public. Any type of media exposure of a defendant ot

{
.. e~ v . v
influences. people and the reasonableness of media exposure fk;4
- N S I L R
P - trial is alwdys in question. - R

R N Ciy

L
Outline of Unit:

A. Freedom of the Press

B. Fair Trial)F;ee Press -

c. Jury Quést»- ' ’ '
D; ‘Role of thé:yedia

‘ E. Justice in America (Problems)'

\\gf éf Case Studies | ‘ | B
G.  How. to Finq Legal Cases o

H. Vocabulary

-




Specific Cases: .

1. Dr. Sam Sheppard (384 U.S. 333 - 1966) s

\ . .

[}

2. Toledo Newspaper Company v.-U:S. 247 U.S. 402 - 1918
3. Bridges v. California 313 U.S. 252 - 1941

4. Marshall v. U.S. 360 U.S. 310 - 1959 .

. .. 3 g
. 5. Estes v. Texas, 381 U.S. 53¢ - 1965.
6. Sheppard v. Maxwell, 384 U.S. 333 - 1966 .
A S
" E Lo ! » ’
\/ ’ \ ¥
) 4
2
h
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UNIT # 11 * ' CONSUMER RIGHTS AND RESPONSIBILITIES

\ -

Major Concepts:#'Each"student should understand:

A gﬂhat we are 11V1ng in a Very complex bu51ness world ; and that not

5.everyone has the "ready cash“ to pay for theanece551t1es and small

L3
. / y . 'r.

luxuries of life. We are committed to a~society of credit and i

tiﬁé purchasing Of products, serv1ces -and labor = as a result wé’—QSX\ -
. . RS

A ‘ ] ”
have a respon51b111ty to. ourselves amd to the merchants of the
. N * ¢ N . . ST N

' community-we live in to have a knowiedge of what we are doing when
we exercise our buying power .and buy items of need on a time or . -
. . L e

oy . . .
. . . '

credit plan.
. ‘LL " g : -
B. We are responsible under law for our actions and our behavior in:
5 . the market place of business. Today we cannot accept a "handshake"

a¥ a Way'of"making agreements.’ our business world of credit is . -..

i\ﬁf : built on ?writtendcontracts" and an agreement both morally and "
1egally'to‘pay?pn time, when payment is due. o ;
P L 4 , . . o S

C. That although oral contracts are still being‘used to a sma extent
¢ : ) ‘. ’ ) "\ .
in'some_barts~of'the United States, writter, contracts are §pnsidered.

" to bé the most aeceptable means_of‘doing usiness under law. -

t ‘ ' ‘,. . ’ - . <
.- ' : ‘) ' -
oOutline of Unit:
A.. Types of Contracts _ L ' _ e
. 1. oOral- ' . ,‘t' : ' . ?’: )
. . v ’ . .‘ ‘
2. Written .
. ' n

3. Cogditional Sales

o : :
A . '" 5393 v T o




‘4. _ Chattt,;l Moifgage.;.; A - ‘
';5 . Pi‘omisjso'_ry. thé.s‘ o “/ . .
. 6/ Sale;s C-on'tr‘.ézct':..é . _-‘A . (
. B. "Eiements ‘of‘a'c"oz._'z‘t‘ract_ : A_ : | o .. g -
' . 1. ; Consérizt((,_of botﬂ_ parties . o ’ N ‘ .
. o ’ ,2.‘ \Le‘ga.llipl"zrpos"e‘or ofiject |
S ( | _?‘.:‘ Cofisideration Qrice -
‘ o ‘ 4.. Legal lCapac.itg}of both éérties . ]
.o - 5. 'Inter.es_!:: rates ‘ o | |
v" ~ 6. Ti tle"-‘vo_f -ownership
y 7. Warz"'ani:.y
c. Buylng and Sélling‘ -
X *° - D. Debtors and Creditors o )
" E. Wills and Inheritance . ' o
F. Family . B N
- : . v
G. Partnerships T
,‘H. -Inséuz‘?-:ée: ' o .
I. ¢ivil Wrongs ‘ ‘
- . J. Criminal Wrongs . 4 i ' -
‘. K. Wh;en to call a Lawyer: ' '/( N / .
" k : e 3 '
- ¥
2 ' | 3, .
A
—~ )
) ' 40 9 . Kol
s - N ) ‘..
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CSeries:‘\Law-Related Fllms

.‘/.

Qe . . - . .
. . o ) 4; s
: ‘ . AUDIO-VISUALS . B 4
(LAW-RELATED) - . N,

3

: o ' e
.Source: BFA Educatiocnal Media
2211 Michigan Avenue N
Santa Monica, California 90404 ¢
Series: Bill Of R;ghts In Actlon . -
Film Title: Due oncess of Law - l6mm/— Secondary ‘= SO
and .  Equal ‘Opportunity - l6mm. - “Secondary ‘ : .
Level " Freedom of Religion - 16émm - Secondary. : o . .

' Freedom of Speech - 16mm - Secondary )
T : .~ The Privilege Against Self—IncrlmJnatlon - l6mm - Secondary
‘S ' The 5lght to Privacy - 16mm - Secondary i
' ‘Tge Story of a Trial - lémm -. Secondary : e
. Consumer Power - lémm - Secondary o .
Changing the Law'- l6émm - Secondary _ . S
Compaign: " American Style - 16mm - Secondary R

I3

Source: Churchlll Fllms
: 622 North Robertson Boulevard

: - "Los Angeles, California 90069 . . -?.\\§‘§\
Series: Blll of nghts In Action ' ' }. . _
Fllm Tltle- Interrogatlon and Counsel - l16mm - Secgndary,

and Justice Liberty and Law - lémm i~ Secondary ‘ 3
Level Search and Privacy - lémm, - Secondary ‘ ‘

-

Source: Encyclopedla Brltannlca'
' Educatiofial Corporation o L . . “J.
425 North, Michigan Avenue - ) e ' o : . o

_ Chicago, IIlinois T 60611 L : o g !

/7 ' T ' Lo
Film. Tlﬁhe: The Lemonade Stand - l6mm - Secondary (What's Falr)
.and Pquality-/Under the LaW'7-§6mm - Secondary .

Level - .:' Liberty Under.Law/:;;§mm - Secondaryy(The,Schemp Case)
1

* The Sheppard Case = - Secondaty’
Justice Under Ljy/ “Iémm - Secondary (The Gideon Case)

_—




CEEN

' Source: Guidance Associates

' Pleasantville, New York 10570 . ‘' _ o
T L, T e
Series: Law In A Demcfracy and Values. . - . IRURRLN
sound Filmstrip: - e
. .Title and Level: Consequences for the Conv1cted SFS - Secondary
, Juvenile Thief '~ FS ~»Secondary ' -
e, - ' ‘Marijuana Possession - SFS - Secondary ,
T : ' The Student Press - FS - Secondary '

Source: Learning.Corpordtion of America ' o '

» Series: (Concepts . ' : W B -

N
Fllm Tltle-’ Why We HdVe Electlons - lﬁmmx~ Secondary
and '~ Why We Have Laws - lémm - Secondary
Leve; " Trouble With The ‘Law - l6mm - Secondary
Consclence and Confllct - l6mm - Secondary
'Source: McGraw-Hill Films :; Co . S
330 West 42nd Strede- - - ' T

\New Yo}k, New York 10036 -

v .o ~
- R -

Series: . Law Related . . ‘ -.k;
A - ’ ' . -
-Film Title: Treatles Made - Treaties-Broken - l6mm - Secondary - U
and = System of Order (Lauv - l6mm - Secondary - - .
" Level ) N . : ’jy
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N . .LIST OF SUPPLEMENTAL MATERIALS T,
b . f"' . - ‘i s . ] N + v' . ) e

L. /\/
1. Constitution of A;gociated Student 'Body of Sherman -Indian High QFhool
‘- . . or.From Your Schoo S — T

' 2. . Code of Student ﬁighﬁs and:Responsibiléﬁiés

3. nght to Priv§cy Documents (2)
4 ., \ R (Y . |
4. Rules and. Regulatlons - Bureau of Indlan Affairs CFR 25, Part 35 -

Student nghts and Due Process: ,

~ - .
' . . b : , a
© 5. Const1tu¢1on Vbcabqlary . . » . , =
6. Legal Glossary - - o g
) e
. . . : "
.‘A
‘ j ;
: -
. ]
X ’
o ' " ‘
. \ )
. ( i e ~
P ¥
‘s
. b ) o
- ' r . h 3 o ¢ -
R ~ a * .
P . b
' R
' ( [“\} ‘A ~
4 ,
. . J
v )
i .
: N
. . '.~ 4
g ., _
R
. N x
." «
. p
. . P
K -k ‘
% L i .
3 .y
g o~ 4 - . -
o s 3 ¢ ]
- . £l ] o
- \“\\.‘ . »
! ’ S - \o >
- v, trd J < .
LI % : ’
* e e 7 i
i R 45 | o O
- “l « 2




